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Preface

The purpose of this book is to provide the reader with information ad-
dressing a variety of issues dealing with assessment in higher education. To
augment informational material we have included numerous developmental
tools such as checklists intended to be used to organize structured discussions
on a variety of topics such as assessment plans, course-embedded strategies,
rubrics, testing, and reports. An example assessment plan is included in the ap-
pendix as well as sample curriculum maps. Many of the chapters include nu-
merous examples pertaining to criminal justice courses and programs.

Although a chapter is included in the first section dealing specifically with the
Academy of Criminal Justice Sciences Standards and Certification process, the
book material covers a broad span of information that all programs could use
to assist in developing assessment protocols for a variety of purposes other than
certification such as institution required annual reports, periodic reviews, and
self-studies. The material included could also be used to assist in development
of pedagogy, curriculum reviews, course evaluation, and strategic planning.
Information can be applied to assessment of student learning outcomes from
a single course, a program, general education, core competencies, and univer-
sity-wide data management. The material included is applicable to those just be-
ginning an assessment process as well as those who have established protocols.

We divided the material into three sections: (1) foundational information,
(2) putting assessment into context, and (3) application specific to the field of
criminal justice. Based on the titles used for the chapters as well as the brief
overviews included in this preface, readers should be able to readily pick and
choose chapters that provide information most relevant to their specific need.

Section One, Laying the Foundation, consists of four chapters. Taken in
total, these chapters are meant to provide the reader with a better understanding
of assessment in general, the ACJS standards and indicators, university-wide
assessment activities, and data management tools. Chapter 1 includes defini-
tions of assessment terms as well as an explanation of the common themes of
the book. The information in this chapter provides the reader with the foun-
dation for better understanding terms used throughout the book as well as
continuity of focus throughout a number of the chapters. Chapter 2 provides
a history of the development of the ACJS standards as well as an overview of
the certification process. Examples of activities that can be used to address the

xvii
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requirements of Section H are provided. Focus is placed on evidence that can
be used as indicators used to meet the standards. Chapter 3 provides infor-
mation about commercial assessment instruments and compares the key ele-
ments of these tools. The material also assists readers in gaining an understanding
of the differences between direct and indirect measures of student learning
outcomes, providing examples of each. Information is also provided on how
to assess student perceptions of their learning as well as ways to assess faculty
practices and attitudes. Chapter 4 provides a comparison of commercial ver-
sus in-house software used to manage assessment data. The information also
explores the factors that should be considered in data management such as
cost, integration of assessment data with existing data bases, and management
of assessment data with other data driven activities of the university. Focus is
also on the link between data management and strategic planning as well as the
purpose of curriculum mapping.

Section Two consists of three chapters which provide the background for
putting assessment of student learning outcomes into the context of higher
education courses and programs. The information presented in the chapters
is based on three separate studies. Chapter 5 entails an exploration of how
three disciplines in the social sciences—political science, public relations, and
criminal justice—approach assessment of student learning. Focus is on sev-
eral key learning concepts including critical thinking, research skills, and com-
munications. A comparison of assessment instruments used in the three
disciplines is provided. Chapter 6 focuses specifically on assessment of gen-
eral education. The information presented is based on one school’s experience
in developing an assessment plan for general education focused on what are termed
“guiding principles.” The process of how the institution developed its assess-
ment plan is explained in detail and serves as an excellent resource for others
involved in a similar process. Example rubrics related to the learning elements
in general education are included in the appendix. Chapter 7 explores ways to
determine the core competencies of undergraduate students at point of grad-
uation. Information is provided on six competency areas. Definitions of these
areas are provided as well as an explanation of the methods used for meas-
urement of student learning.

Section Three consists of five chapters that focus specifically on applying
assessment to criminal justice higher education. Case studies are used through-
out the chapters to illustrate main points. Supporting documents, such as
plans, checklists, and curriculum maps, are included in the appendices. Chap-
ter 8 focuses on information useful to building an effective assessment proto-
col. The purposes for conducting assessment are explored. Also included are

xviii PREFACE
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many suggestions for measures and methods for gathering assessment data.
Chapter 9 focuses on the development of course-embedded measures for as-
sessment of student learning outcomes. Detailed information is provided on
the steps involved in developing course-embedded strategies including what
to assess, how to assess, how to score, and what value to place on the activi-
ties. The case study is used to emphasize the linkages between program goals,
major specific required courses, and course-embedded strategies chosen. Chap-
ter 10 focuses on the use of rubrics as an assessment tool. Information is pro-
vided on what needs to be considered in developing a rubric, how to use rubrics
for various assessment methods, and how they can be used not only for eval-
uation of individual student performance but also for assessing courses and
programs. Numerous examples of how rubrics can be used for specific crim-
inal justice course activities are provided. The linkages between rubric use, as-
signment given, and course objectives is discussed. Chapter 11 explores various
testing methods that can be used as a tool for assessment of student learning
outcomes. Included in the chapter is information about types of tests, ques-
tions, and protocols. The linkages between test choice, course objectives, and
program goals is explored. Various factors that should be considered in the
use of testing for assessment purposes are discussed. Chapter 12 provides in-
formation on how to report assessment data and analysis results as well as how
to use assessment results for strategic planning. Focus is placed on three types
of reports—annual, periodic, and self-study. Detailed lists are provided rele-
vant to the type of information to consider including in each type of report.

Special thanks are extended to Douglas Davenport, Jennifer Jenkins Gar-
rett, R. Stephen RiCharde, and Mittie Southerland for their valuable contri-
butions to the material contained in this book. We also want to acknowledge
the valuable contributions of the many experts in the field of assessment on whose
excellent tutelage we depend. While we both have extensive involvement in as-
sessment in criminal justice higher education, having attended numerous work-
shops and conferences on the topic, being well-read in the field, having facilitated
professional development seminars and presented papers as part of panel dis-
cussions, we acknowledge the great debt we owe to the many experts in the
field who have been the forerunners in developing assessment materials and pro-
viding excellent resources on a broad span of topics. Their work is included in
the list of references or in the resources provided in the appendices because
we, in no way, claim to have originated these ideas. The ideas included in this
book are the compilation of the assessment activities that we have undertaken.
We have taken classes with some of the most notable assessment gurus in the
field. And from these training sessions where we participated in state-wide,
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regional and national workshops, we have developed our own assessment ac-
tivities having conducted assessment workshops locally (at our institutions), re-
gionally (at other institutions), and nationally (at ACJS annual meetings). Each
time we have engaged in any assessment activities, we have learned something
new and innovative. And we have tried to implement that new concept or ini-
tiative at our own institutions. Some things work for us, while others do not.
This book then is our best advice about how to do assessment in the criminal
justice higher education arena. Our hope is that you can learn from us, as we
have learned from countless others, and that you will be successful in defining
your own assessment goals and strategies.

xx PREFACE

00 moriarty fmt 2/18/09  11:01 AM  Page xx



Acknowledgments

We would like to acknowledge Keith Sipe and Beth Hall from Carolina Ac-
ademic Press who took a chance on this book and who have always been very
supportive of our projects. Also our co-authors and co-contributors who have
been our friends for years and who are experts in the field—we appreciate
each of you taking the time to contribute to our book. Also, the Academy of
Criminal Justice Sciences (ACJS) and in particular President Wes Johnson and
Executive Director, Mittie Southerland, for allowing us to publish the ACJS
Certification Standards verbatim and the resources found on the Assessment
Webpage. In the preface we mention those authors who came before us who
have provided us with the knowledge that is contained in this book—too many
names to list here but again we acknowledge those who have trained us, those
who conducted workshops, wrote excellent assessment articles, and had lively
discussions with us about new ideas and how to use them at our institutions.
All of this mentoring and tutelage has led us to a place where we feel very com-
fortable with assessment and where we wanted to share our experiences with
the reader. Finally, we thank our institutions for allowing us the opportunity
to work on this book and for the support and encouragement to attend these
aforementioned assessment workshops/seminars and for also giving us the
chance to be more involved in assessment at our institutions.

Barbara Peat
Laura J. Moriarty

xxi

00 moriarty fmt 2/18/09  11:01 AM  Page xxi


